B H R BT OB &
WA =TIV T LB T— 3 AREANDRE

[ I £~ S
oW = X
wE 5 e oc
o H i

Abstract

This paper reviews concepts and empirical studies regarding achievement goals and applies the
achievement goal theory to English-as-a-foreign-language (EFL) educational settings, particularly to
teaching oral presentation skills. This theory is one psychological theory explaining individual
learning behaviors, and its concept has been argued among psychologists, such as Nicholls (1984),
Ames & Archer (1988), and Elliot (1999). Achievement goal research has empirically been
conducted in the classroom, in sports and physical education classes, and across social settings since
it began. The commonly used achievement goal types in the various studies consist either of two
aspects — mastery goals and performance goals, or sometimes three — mastery goals, performance-
approach goals, and performance-avoidance goals. We suggest that EFL classroom learning might be
partially comparable to physical activity and social settings from achievement goal perspectives. The
paper discusses the importance of conducting intervention research in actual EFL classrooms;
specifically, it focuses on classes wherein student-performed model videos are shared to teach oral

presentation skills.
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AR, EREEHERROREL & FAEMOEH 2B L, R EEERR 2 AW IGERZE, 0D
A =N TLE T — 3 VREOBHEANDON ARILO R e 2519 5. 2k BRI A D
VT8 23S 2 08RO —DTH D, TN E TIC Nicholls (1984), Dweck (1986), Ames &
Archer (1988), Elliot (1999) HIC X > CEMEHEOHES L EMRINTE . Z20%, ZEGmEY
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e R ERE L BTHED 2 BAEEA, 2 WVIERMTEEZ S 5IC b Uie s B & 37l
BEEHED 3 HIEEH A THRA 2 HENRLE R DDH 5. EREEHEROMSN bR D L, TERED
GBI IE PG> AR—Y - (REGH, (SR SN2 ERZENTENTVSAREEDND 5. &K
BTCEA—I VT LY T— a VEfiORE, L0DbFETINVETADOIERICHIZD, K HEER
I & DNV A 2R 5 T L DERICOVTERT 5.

FoU— K ERERL SRR HTEE SRR A—SVTLEr Ty Ay

I IFC&IC

PR HFEHEG (achievement goal theory) &1, EAURIUICHE DN THEAAD > TWS EEICHEHL T,
ZTNEHEHRIELIEEDTHS Y. DEHESHOHBOIIMRICEIZHADO—-DTHY, TNET
Nicholls”*%® Dweck®, Ames & Archer”, Elliot” 51 & - T HEEOHESMER E N T /. ZNLLE,
HAENTEEANDERED T 258 5 72dIC, ERERRICE T 2 #ERE K CFEAENAMZeM TN T
W3O ARRROBMIE, R EER @?ﬁrb‘6%5§ﬁ~7}b7 LBV T—2 g YOREICHT 5 R%
HZ2ETHBH. £, DEZOELNDSENEEEGROBROLRZMIEL, KT, RbDH
ARENIC BT 2 FALNFE 2 bR 2 RGN DA T 5. BiRIC, EWREAHEEROBIRN D AT HEGEL —T
WTLE Y T— g EEOEENZHE LT,

I ERBIREROER
1 Nicholls (1984)

Nicholls (¥FE/ (ability) &%3/) (effort) &b RMEDRE LT ML ”. &9, fEhE
BN T T e (differentiated conception) T, 21D & ERESIDE S IZXKFI L THIKIE N,

D ki (2003). MERHEEEGROZER L JRE— [BOHE] L0 8EN SO 7 Ta—F—] DGR 46, p.564.

2)  Nicholls (1984). Achievement motivation: Conceptions of ability, subjective experience, task choice, and
performance. Psychological Review, 91 (3), pp.328-346.

3 Dweck (1986). Motivational processes affecting learning. American Psychologist, 41(10), pp.1040-1048.

49 Ames & Archer (1988). Achievement goals in the classroom: Students learning strategies and motivation
processes. Journal of Educational Psychology, 80(3), pp.260-267.

5 Elliot (1999). Approach and avoidance motivation and achievement goals. Educational Psychologist, 34(3),
pp.169-189.

6 BziE, Al (2003), AiHEE, ppb564-583 : L (2004). [ERLEIEM ] LA (W) TEhST OmaiiR) Jt
KESER (pp.88-107) s Bt (2012). Ak HATEERRICBI T 2 RF%% / — b 3R HEESR O 2B N CEIN S L € 2 —
[RPERZER BRI ] 49, pp53-71 5 T (2012). [AF - AR—VICBI 2D HTROIRLE ] [HEREEAE
A 21(2), ppl27-143 HHITF 5N 5.

7 Nicholls (1984), (g, p.329.
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FCAERD G 6 ENEDTHNE, BHOBDDEVWENLDEVEENEFHD AR ENS Y. filx
X, MHEOmVEEZ 5 Z 5N S, MAXDZ OB THEZZITT NUSREIMMEL, AKX
D DIRNES S TR B LR NUSREN BV EIRENS. TOEERDOE & THRBICE D fHTsIRAE
% [HFBI5 7] (ego involvement) &\, A & DL ZE L THEN D@ S 2 HIWI L, BEH & &8 &
&9 %, —7F, A2EEEE (undifferentiated conception) Tid, GBS &85 KR 5T &L,
RESJEMEANIC BT 58 EDRERPCHERICBEDI 5N 5. BNOENZITNIEADRENEELES
TR Y. ROMEEROE & THBEICID A, sBzamdd bz HIEL T %K% [FREE
519 (task involvement) &\)5.

F7z, MEERMEOBERIE, FELMFEREZ N OMETERE NS EEZLNTED Y, &
EENTMERIT 10 BB ESEE TICEEINLD, KIS NEane<x{x2bFTidix<,
RN & > CT O OBEMENIIF 5N TG P,

1

2 Dweck (1986)

Dweck (&7 £ & DITE) 82— I BV TR R FRED B 1RO H 2 TR E DU 2 0 HR R BRI %
HLZY. flzi2, FELNREERT S, HEVEEMT 5, WK iEm U 7zBRICZ DR
ZRHET B, HEVIEHNIT S, FEEZMRNICHERA L7720 FEEETD T3 LICHBEZ 525D,
BENLINOERTH % T EMMERENT VS Y. 2T, HIAEE (theory of intelligence) &5 &%
EFHT, EXEAEDENC K DTE) S — U \OFENEREI Nz (R 12R).

xR1 ENBREERITE (Dweck, 1986 & ) —EFEHR)
plli HiE&A BHEDRENICH S 2 BE s —>

=1 HE

FIRHE —————— ZITHE
\ {§ B
B ————— FEHE [ KA
\ ) /

A, p.328.

HERS WS IRENEEICARS & TAEFGER ()] EMEhn5.

ARG S WS IREENEIEIC R D & [RREER (M) ] &MREN 5.

K (2003), #iHEE, p.566.

Jagacinski & Nicholls (1987). Competence and affect in task involvement and ego involvement: The impact of
social comparison information. Journal of Educational Psychology, 79(2), pp.107-114.

13 Dweck (1986), if6, p.1040.

14 [FE, p.1040.
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FIBER &£ 13, HIHEL WV D OIS L TEEADEDEANER TH S . EAHE (entity theory) (3,
HBEZ LB LTFRTH B LA, HEOBNICX>TIEZALSNEZVENIEZHICL DL, T
U7z FHRBEERIC & & D < HIRNHREBR A FOHEIC & > T, WHOHHEDRBORERIZ, HEDERVEEN
ZEPBICEZELTLE ST WNWD 2T ¢ 77515 E UTHEET 2728, MIBIGEDARAT 1 775K
ENMECRT L, BOMEICHENICRS. T2 LIEHMBERZROEX, MEH, S OEEN R
BT L, UL REENGIMEZSRVC SITESR Y TS AR TbNs. chE [FTH
12 ] (performance goals) &\ 9. FTHIEEZEFD, BHOENDEWEHKLTWS (e, HEXIA
MNEW) HFG52ANEHFEEZHESD TR L, TNEFid 220EEA  (mastery-oriented) MY
TIRR—=U BB ENS. LhL, BEOENMENEZZ S (e, BORIHMEY) HIZ5 X 5Ni#
REICHKR T 2 C i, FEEiED SO ES K (helplessness) DITEI X —VICMA AN H .

—75, MRS (incremental theory) FHIEEZFIZE D EHITL, HEOENIC K> TRESTHE
HNZEVIEZFICEE DL, TOMEICE & D IHRIAIREBZFFDEIC & > THREED IR LI
DB, BVEICN LTI E I E R 2 TETOMUMNRETH 2 L H 1EHE L THRET 5. TL T,
B5 5582 O RADEE DT 5N, AT 2 TEEERECICAWEENS. LieA->T, AL
Wz TG I M TN s K5Ik s. O T%E [FEHHIZ] (learning goals) &9,
FEBEREZFF OB ZORINCHT 2HEORKICHNDET, GAoNIHBEICHIRL, FEptEhom
WEGEEM R TE S — VRS L ENS.

3 Ames & Archer (1987, 1988)

Nicholls ® B EE M & FFEEME, Dweck OFRTHIE L FHEMOBMRLIC K> TaEmINTE
TER B THBH, TD%, Ames & Archer 3T HOMESZH—L, BAREMMELZITH
2% [ZfT7HEE] (performance goals), sREEMME & HEZ [FUZHFE] (mastery goals) &%
NIz, EREERGROEEIME I NI T LIC K> T, DHEPEOR L 5508 TSI R 7 s
5N L LAED DS, Ames & Archer DS TIIFEFHOLEAHEI R E N TV R T8 VWS F
BN D, ZOBOEIMTET—ELIBERMESNENEVWS IEMECS T EickoT Y.

AFETIE, TNL#IE Ames & Archer'™ 1T 5, FEHHERHEE S, <22V —HEEZITAT
FLHT [FEAKE] &l d5 Y.

15 i (2003). [3ERHEEERO R E—7 OYIHEER O RIR & HamrSRaE— DO ETm] 46, pp.392-401.
16)  Ames & Archer (1987). Mothers' beliefs about the role of ability and effort in school learning. Journal of
Educational Psychology, 79, pp.409-414.
) (2009). THSZSEMOLEE—F vV 7REOHLZINA T] BEH, pl26.
) kil (2003), mifEEE, p.57L.
190 Ames & Archer (1987), Hif&&, p.409.
) Je7El, HEHEREL B, MOREZEET S EDTIEEV.
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4  Elliot (1999) - Elliot & McGregor (2001)

Elliot 13277 H A%z B H#E (approach) & [AlEEEHE (avoidance) 1570 C, FUEHEE GHET
3OOEMEMMEZABLTVS Y, BEAETIE, [CORETTERRIFIZL DT LA2FEVRWITH
ML >T, TOREONEETEDRIFHEMICHEFET 2 LIZEETHS] Lo X351, EHIC
DIz B ERORIEL N TR B DT 72 & ORI /2228 7 0t A0 Z O KR & ORE#T AR e X
N5, ErELEE] &, TERICEST, MOEFID EFICTEZCEHNEETHS] [TORET
DHDTDEEL, FEAEDERLIOVBWIEZE A2 THB] HEDXIIC, HENEEDEEE
Nah, ZBFEENEEE O ARRREEED ENG. —5T, [FTEEEE] Tk, [T
LZDWHETHIELSTELGN B ESILED] BELIFAEZ ST ENDD] [TORETUOEVE
WMrLbl e OB LTNE] HEDXIIC, B LR XKD TR HEIC T AN ER R ED
TR 72 7 a2 SRR L BER D 5 B.

DBHIC Elliot & McGregor (&, ZFTHIEL kL, FNEEEZEGL L EEHCOFEL, 3 BENDS 4 HiE
THRADTEETRELRL Y. [FoEmEEME] ©, TRENZBAZ CMIZ LIV £E2 %7, [3E
EhEE A 1, TRENZBERE THIES R 275685 L&D ] EEZZEDTHD, THLI2DD
EAENDS.

I SREERAFEDES

CNECOZEMEBEOMMRICET 2% 2H2 £, BEEMMZ 2 B FUEEE - Z7EE) Xk
33 EE GREER - ZFTHOEEE - ZTHEEIE) D ORASHENTLEE>TWD. e, EX
HIZHERICE & DV BA LI TN TED, L ISHEERPAR—Y - KEDGM
BT BHEAMANEZ S EfiE N, FADEKDOT 2@ 5 L LEDILNTNS. UIFCEY
T, EFEOHAREN T NICER HEOFEM 28T 5.

1 ZERSE CORGAZR

X9, EEEEMMEOSRITERE LT, NI - SR HE BifE, Z2ATVSC EDRBRICHE
VDT &) BEZTEE, PWFERIRMEGEISE * 3 AR O TS H R, S
ﬁﬁﬂ%@?ﬁmm@%ﬁﬁﬁﬁhmﬁﬁQ%ﬁ%lT%%&réhh“.it FOHITTTRE DIE NS

2 Elliot (1999), #i#87 , p.174.

22)  Elliot & McGregor (2001). A 2 x 2 achievement goal framework. Journal of Personality and Social Psychology,
80(3), p.501.

) Ak, EIS &I [ZFOHOIREDEMERLICK Y TIRER T & ZEKT ZD, AETIE, FEPLAR—VGH
BT 2SS TH BT, [EHEPRENOM LICHFET 58] ZRT.

20 B (2011). TFMFS K ORISR R ED 2 S B IC 5 2 2 780G [BE D] 59, p.5o.
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& & ERREREEAMEAEEITENC S 2 BB O P Mrbhiz b T A, BEORINCEEM TR
ROBFMEN T IV —TIZRACR AR  EETE 2T DRV, ZTNLND TV — T I3ERICR S &
<, FETHMTONSRERIRENIE (E22H).

K2 NSRBI SERBEREAE CGER, 2010 &Y ER)

BEENDEAS FROHIR: P H BITROIHR AT [ AR
HIEM [ O ©)
HER K% ©) O
TEm =] O
M & O

iz, BHIERAEZNSE LT, SMTHELMEDN S DOEEN - SEMNHE (e, EEEHEICK
TR EREATCR ) oA B Y & OBSEA MG L7 ® . ZTHEE BEENE W L) S 15 ERICET
lE NN E VS HCRDRE B M, RIS, ZTELEBENE & b & S B N2 2B 720 &
WOHCKMRE 2 T EARENT. T, MBEBORENZIKFHMIIT 2 C &3, BITHHR B0 7o)k
EIEEEREDNH D, PEBHTREIMA LI L THAEES LD, AEOBELDOIEZBELENSH
HORENZREE B 2IE5HNEETH S LIEH LTV 5.

EDIT, FPEAKEREERMFTERO—DE LT [HEFL I AbiFohns. CORETLD
ISR — > LR LT & OBEMICEIT 2 HE Y T3, SIER LOFTY BB E THENRIEHHEZ
T TR A= DS, FZERITITH LT, B EEON 22 L TRk BB EN L HICET
HHHEMAVREN TN D, T BIC, ZEZFTOIIERX LHDEEMNKIE & LI LiROE NG 2R
BERTWEO/SZ—0F, B TR EIE L F TR HEOWT N B EAME L, AER AR Lo/
R—2THB 7, FHEXTEEITHEINIIEX L, BT LIS 2D BEZ B/32—1%, ¥
BT M L ER 2 e DIIEEISH R AEE L Th 2 EIERME NI 2OX IS, FERX LIERTD/ S % —
VINNEIGITH B LIRS RN EARENT VS,

2 ARR—VISE CORIEMZE
FEGIIZT TR, KE - AR—VIHICBW T EEANDE DT 2 (2T 2 72 DI ER E AR
ICH DV MEE {frbn T E e, BRI, BEEFIK L FUEF KD 2 EHED 52 58D

) JEIR (2010). [EZRCENGE & BRLEFPEDZETENC RIE 02 | [BE O] 58, p.356.
260 UNEy - OKH - B (2003). [EESESAOR - AR EEVCR RS ERORA | MR OEAHSE] 11, pp.86-98.
) EUK (2006). [MBAZRFIHERD] st
)RS (2012). MERKEARENE & HEEGHOR - IS EDRACROBIFR - 2L B, BRI ERICER LT TA
] 10, pp93-101.
29 AR (2014). [hEEAR R & ORIED B Rk rHar Bl [AXZ] 12, pp.119-130.
30 BREOZRITICKL, BELMERL, SENREICDEN S RNESH R TE).
3D /N (2014). [FRIEI L SR — 2 LT B XU H ARHROEMME] TEHE OBIZEIZE) 62, pp.283-293.
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FES ™ BHERTI ™I 5 2 5 B Bt U 7T, BTSRRI A O B RS r k2 1 &
9, MENEHRTIZERNCED S —HT, REFAKCIREEORERFEERAEZNMTLT, HE
MAER T Z D5 T ENHL MR- 7™ (K1 BMR). e, BiEHMLIISTBESEEZ N L
THEW - SENGHRTHZRD S EBMREINTVD. LN >T, AR=VITHT % 5ERRE
Ry 2eoic, BEMIAERETCRETHLZED HIBENH L EFRLTVS.

[@J%@o‘w%% ]—»[ srrm |

ERET [l
[ )

1T BROUTER - BIEERY - BRFHOETIV (hEEM, 2015 £Y51/H)

T, REREECHT 2 UFRMRERE 2 Rt L7eize ™ T, BEEICH T 2UFEIVRER I3, HAfc X%
FEFHKOFRE THHREHEN (BHEGHK D 2 WIZFEGFHE) LR G &V S (8 AR
GEITEMEE I HGEER) ICK o TN ERUR T W RBENE. DF b, FHEERED B
BRI, FEFAKIE T CHSEGFAKZ M2 FREZTNMT 5 &, RERZEICHT 3 ENEERE
RN m DB T ENARETH B T RSNz

DXL, AR—=VBEHEZHSI METIZHEANDEHENTICEANLETENTVEEDNZ W
WY, EEICHT BB, EAOKRESHZ EH T 2B EIHIL, s S ALK BEMN
BN TERL, &I TEeGbE TEXET ST L ZER L EEEEENNIRINTSH S T EHVREBE
ncns .

3 HENEBE CORIME
HAAIBEIC 351 % IR EAEEME & ZRAIN /T & OBIFRIC DV COME ¥ T, BEDOFEHOREA

320 Ames & Archer (1983) IZ XL, ZH>F—Lx EDEMINC X % HEEMMEORRE. fEIC g E» N, M
HE DL m LTS BRSNS FHS (BEEFS) EEIcMifihEnrhn, FEOTm ANEHINS
FhK GUEFHL) D2 DICKBlEN5.

B BENNbATEIZ LIz XIS, EAHEINIEREZFINTLT . ROBEREZHNT 2 5 EWERTIHEBOFER
ZHERIT 2T ERRSR T D 2 D0 D 5 .

30 rhZEE B - 2L (2015). [ABREICHBIT 28D I BRSDEROERTIIC 5 2 2552 | [IKE%ge] (R
H23BH) 60, pp.759-772.

35 rhZEE - ZAIRE - BRE - KRS - A2 (2014). [EED I RHAI X U EEEREDMAE RIS 2 BN IC 5
A B8] KB 59, pp.315-327.

36)  rhZEE Mt (2014, 2015), RiEE.

30 (g - BEE - FEI - ALK - ¥R (2013). [INPAEOREFEEICB I ZEEOTETIVOMET  BIEOI TS O
RO, EEE BRUTTRSMERORE ] [{AE¥H7E) 58, p.579.

38 R (2012). [ERAINAISOENAS ABIRIC I 808, HREEENS KO AITE & OBIfRICKIZ T #2E ] [/8—
VYT o W% 21(2), pp.124-137.
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TSI RROMIFEN BN IV—T1E, FIEEIET Tk SHARMNHBHEICBO TEEINNNY %
DU NI, BEOREZBIRT CEAREN. — /5T, BWEOFEANCEIFRE < REROIARFAME
WTIV—TNE, FEGHE TR TEE B2 > T2 0, HErBHTER UBEZFFD L3R5 %
Webhot, DD, EREEEAEIIGEIOSCTHOWAT SN THWSARENEZ 5N S.

4 HEEZH(CHIF B RIS

BSFEFEONFICHBI 2B TR E CERER Y (AERNICTENIT 2 EEOBENEN
%S M) RIFERGR Y (KIhE EROFRRZBEICEHDIF > TEZ ZHH) 1I2b & DV
DWERTH oIl SEEFRIC BT 2 RO HE O EHIN TS T, HAAKGE
HBETNGE LIRS E OB TN TOAVONTIRTH . TS, HARANEEE
N5 & U Tk H ARG a2 Mt U 72 fif3e 248 9 5.

%9, ERAEDERBEERAIEC X 3B ADEER M L Y ¢, FMTEEL vz
ENEWEE, RREANE EZET 6 DO HIKZFTIICHER T 5 eMREESNE. £, R¥EE
DR BB RRET LIRS Y O, JERAE I BRI s BRI 2 H D% 3 2 2T
HBICHBZRD, BEOYPEEBICDOVWTXOEFHELENSEE T D, L7 LEAFOFE O
XM AR L EN ST LB AV EHEML TS Y.

T5IC, LD TOEFL /2 EDA VT4 VAWV GET A FOERICONT, e T AT« ¥ 75k
ICBT B EREEEMMIC OV TERIE SN K ICxmo . R¥E - KFEBAE 64 %8I LK
B TIE, AVIA Y ED e FAT 4 VDB HENT, AOMRICHEH LR TV EWV S T A FR%
A, PR F RO TR HAE, RATELE AR T 2, PEENE EREN T R b EREIC A DRE
ENIFT T ERENREN.

5 FITHARDT LS
PLED K SIS, beAEGHE CERBBEORIENFTONTEIA, LUNTIITHIROR#EZRIE L
THB. £9, EREEEAELMOER, HIZIE, EAORITERIZT T, REERIRMNE

39)  FEL < 1d Deci & Ryan (1985). Intrinsic motivation and self-determination in human behavior. New York: Plenum.

400 AL <1E Weiner (1992). Human motivation: Metaphors, theories, and research. Newbury Park, CA: Sage
Publications; Weiner (2010). The development of an attribution-based theory of motivation: A history of ideas.
Educational Psychologist, 45, pp.28-36.

4D Dérnyei & Ryan (2015). The psychology of the language learner revisited. New York: Routledge, p.81.

2) hly (2005). [HARANREAEOHRFEZEIC BT 2 BESEATE & 220 EES KUER A OBIROET )V & Z DT ]
[BHE DAL 53, p32l.

) dhly - FHHO(2003). [EEAEREEREN R AIEOFHRIC LI T mRAEDTGEER 2R ] TEEREEH
K2 A, BEWS] 45, pp.146-147.

W ruly (2005), #ifEE, pp.320-330.

45l [FE, p.326.

16) Y - R (2014). [e 7T AT o U VICHB HIERBEEMTEORE ] [HARBE T M EE] 38 pl47.
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WL LOBEDSIMTONE LS ICx-TT ERBITENS. L Db, YEBHEICHT 2K A
DOMFETIE, AT 2EE T, B, EAOFHMEDRE, ik & OB#EDIEEZ
LCWe. &z, AR— - KEGHZHWEGIIE TREANZT TEL, BREOFTHSAZEZL IS
ARHE LN KO S L OBEY, HEWVIIEFEOA VT A KX BIEET A MEEICBIT %
R BEERIEICER LR R TH 5.

FHIGHIC B 2R EEEMMEORENE, REEE, RTHEELEE, TR EEO 3 HIEEHE AN,
SHZENTVS ™ DICHLT, AR—Y BRI CIFHEEE & % T HED 2 FRHE S 5 MGEEL
Tt NE L HRoND. FUEARE - K THE BT - BEA e Ul 4 BRSED DA 7o H A
Wize Y ZHEDEZ LRV e D, ER RIS 2 B E21E 3 HEEADN TR Th BT &
MEZ B, Tz, ZEDAR—Y - KEHZHICHNT, RTHEXOPHEAE, TabbaEhXbsh
M LT BREEAE Y, £72138%0 LREN O 7 AR U iRk BREEAE Y DNEISI T H B LRE
TNTV3.

V ERBIEERICE EDVWEHZEILSIT 3 EEFEEE

ZNTE, TERDOENEBEEMMEICBIT 25 2 E 2725 A T, HaRRZE LIA—I V7 LE
V7= a Y OEEN, EADEREEERTECKIE T I DONTEST 5. EREEE RO
FREBICBWTHMZEE T 57HDHMH, AKR—Y - (kEXETHEZEKRS 57HOHMH, X7
R IN—TTEH IO ANTAEZGHICE T 2MENZ < RENTVED, HFERZER T D 3 DD
2 HRHATHHTH L EEZLNS.

XTI DOHOHBE LT, MOHER, FIZIE, ERFPEA LRk MBS 28R THs T L
HIFSND. FHEBG, FEEREETOEVRRE, RER EONMe S &I, A—I VT LBy T—
2 a VIR ETHERT ZRENRIT SN, BEFICHBETES X5 BogEvilaz# R LD, H
iR EHEICHREE T B 7DD ZHA D LR 3R 550w, £e, HADK S ICHGE2 HE Il
AUGWEBRBICENN TV E5E, HiEZ2ASHYZ OZEE O AEEDZERERICRE
WEEGABTENEZAONS. LW > T, HEHEDNIGEONMZNHR L EGT S, ZFTH
BH 2 VRFERBFEOWI N, Kl OBEEANZ @D SEEN IR TH S LEDNS.

2DHIC AADER UIARRICE E DV TR ZERT 50 ENHZH T L THAS. HaELld, AKR—

17 B ZE, Elliot (1999) 5 5K - #H (2011) 5 YEIE (2010) 5 B (2012, 2014) /N (2014), 2 THiEHE .

B FIZE, hZEEM (2014, 2015), AGEE  REEH - FRAS - SRR (2013). [RR—VICE 5 HEGEMME & HHEmo
HHGEORR] TR BRGSO EHE R AR 64, pp.77-84.

49) |z, Elliot & McGregor (2001) : H%5 - BEH (2014), WI NG EHEE.

50) Tanaka & Murayama (2014). Within-person analyses of situational interest and boredom: Interactions between
task-specific perceptions and achievement goals. Journal of Educational Psychology, 106(4), pp.1122-1134; #H:
(2012, 2014), i ; T (2013), AEE .

50 pEFfth (2013), AifER.



WA 2582 5

VIR EOEKER 2 & &I ST AITANNEOGFRMBEPRGFHEOZF MO HZ LD [NV E S5B1T
AP THY, Flr, FICERELCLREEBNITATHZ VA5, Lobl, @Ediralk Hik
HRKIKD & S HEBINTATH D, WHAHAOHHAENRE L SN2 >, ORNORZ Y, $3
ENEHIRBOAE, HEOHFTRHEDEVEZRET S T LT, BECOWVTHENZERZ1S5C
EIWATREL 5%, AR—YRDURBERETEREIIC, E237F TR, ERICERO—HE#INT C
CICESTRENZEDHZ L VI HTIFEFERELFUL TWBE VWA 57259,

3DHIC, BEEKLZRF DI~ ANTHOHTDOTIIEL, X7 I—FEBT B MhE L DA
VETITT I VNIRARTH BT ENHITEND. AR—Y - FKEREDGE TIX, HEkict LDOnT
EANDEREZ M FER 272010, REMEEDREZBE TR )IV— T TOFEIHMNEME N5 >
Iz, AR R—ILEf ST AR— YR ETIE, BEEZRTT 5 DICSHOMA LD 2 0ED
HHTEND, HAMGHTERIND XS BMADZI 22— 3 VEENZED THEL T ENEER
25, BEERETLREMRIC, 7RIV —T2E- L SHEEHIMEZ TETEY, &S, SAT71
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